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Abstract

This study explores inclusive education as a transformative solution for learners with special needs and teachers
in Nigeria. Despite policies advocating for inclusion, many challenges such as inadequate funding, limited teacher
training, infrastructural deficits, and societal stigma hinder effective implementation. Through a comprehensive
review of literature and empirical data, the research highlights the critical role of inclusive education in promoting
equal access, improving learner outcomes, and enhancing teacher competencies. The paper argues the underscore
need for increased government support, specialized teacher training, policy enforcement, and community
sensitization to foster a more inclusive educational environment. This study concludes that adopting inclusive
education is essential for achieving educational equity and empowering all learners, thereby contributing to
national development.
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Introduction

Inclusive education has emerged as a transformative approach aimed at ensuring equal access to quality education
for all learners, including those with special needs. Globally, the movement towards inclusive education aligns
with the Sustainable Development Goal 4, which advocates for inclusive and equitable quality education and
lifelong learning opportunities for all (UNESCO, 2021). In the Nigerian context, inclusive education seeks to
address long-standing challenges in the education sector by promoting equity and removing barriers that hinder
the participation of children with disabilities and other special learning needs. However, despite various policy
initiatives such as the National Policy on Education and the Discrimination Against Persons with Disabilities
(Prohibition) Act of 2018, implementation remains uneven, and the learning environment for many children with
special needs is still largely exclusionary (Ajuwon & Obani, 2022).

The traditional education system in Nigeria has often marginalized learners with special needs by confining them
to special schools or leaving them out of the educational system entirely. This has not only denied them the right
to education but has also perpetuated stigma and discrimination. Recent studies indicate that inclusive education,
when properly implemented, can significantly transform both learners and educators. For learners with special
needs, inclusive classrooms offer the opportunity to learn alongside peers in a socially rich environment, fostering
cognitive, emotional, and social development (Chidubem & Nwadinobi, 2023). For teachers, inclusive education
encourages professional growth, promotes empathy, and challenges traditional teaching methods, leading to a
more dynamic and adaptable teaching force. Nonetheless, in Nigeria, there remains a significant gap between
policy and practice, especially in rural and under-resourced schools where inclusive education is often not
prioritized (Okafor & Lawal, 2022). Therefore, there is a pressing need to explore how inclusive education can
serve as a transformative solution not only for learners with special needs but also for teachers in Nigeria. By
examining the current state of inclusive education, the challenges faced, and potential pathways for effective
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implementation, this study aims to contribute to the growing body of knowledge on inclusive practices and provide
actionable recommendations for stakeholders. In doing so, it hopes to create a more equitable and responsive
education system that leaves no child or teacher behind (Edeh & Yusuf, 2023).

Oye-Lithur (2017) conducted a study on the impact of inclusive practices in public primary schools in Lagos State,
Nigeria. The findings revealed that while some schools have adopted inclusive policies, effective implementation
is still hindered by a lack of resources, inadequate teacher training, and large class sizes. Agboola and Abubakar
(2020) assessed the effectiveness of inclusive education policies in selected public secondary schools in Abuja.
The study utilized both questionnaires and interviews. Findings revealed that inclusive education had a positive
impact on students’ self-esteem and academic engagement, although infrastructural and instructional materials
were found to be lacking. Yusuf and Oyetunde (2022) evaluated teacher readiness and student participation in
inclusive settings in Ogun State. The researchers found that with targeted training and collaboration among
stakeholders, inclusive education could serve as a transformative tool for both students and educators. Teachers
who received inclusive education training were more confident and effective in delivering differentiated
instruction.

Inclusive Education

Inclusive education refers to a systematic approach in the educational sector that ensures all learners, regardless
of their physical, intellectual, social, emotional, linguistic, or other conditions, have equal access to quality
education within mainstream settings. It emphasizes the removal of barriers to learning and the restructuring of
school cultures, policies, and practices to accommodate the diverse needs of all students (UNESCO, 2009).
Inclusive education is not merely about placing learners with special needs in regular schools; it is about
transforming the entire education system to recognize and value diversity. Furthermore, inclusive education is
grounded in the belief that every child has the right to be educated alongside their peers in a supportive and
enabling environment. This philosophy advocates for child-centered pedagogy, differentiated instruction, and the
adaptation of curricula to meet individual learning styles and capabilities (Ainscow & Miles, 2008). It also requires
teacher preparedness, collaborative practices, and the active involvement of parents and communities to ensure
that learning is meaningful and accessible to all learners (Florian & Black-Hawkins, 2011). In the Nigerian
context, inclusive education is increasingly being recognized as a transformative strategy for promoting
educational equity and social justice. However, the practical implementation remains challenged by inadequate
infrastructure, limited teacher training, and socio-cultural attitudes towards disability (Eleweke & Rodda, 2002).
Despite these hurdles, inclusive education holds promise in creating a more just and cohesive society by fostering
a sense of belonging and participation for learners with special needs and empowering teachers with the skills to
support diverse classrooms.

Transformative Solution

A transformative solution refers to a strategic and innovative approach that fundamentally changes existing
systems, structures, or mindsets to create long-term and sustainable improvements. Unlike temporary fixes,
transformative solutions aim to address root causes of social, economic, or educational problems by challenging
traditional models and introducing inclusive, equitable alternatives. In the context of education, these solutions
often involve shifts in pedagogy, policy, and practice to ensure that all learners especially those marginalized are
given equal opportunities to succeed (Mezirow, 2000; Fullan, 2007). Transformative solutions are grounded in
the belief that meaningful change must involve the active participation of all stakeholders, including learners,
teachers, communities, and policymakers. They promote collaboration, systemic thinking, and capacity-building
to overcome entrenched barriers to inclusion and equity. For learners with special needs, such solutions may
involve redesigning curricula, adopting assistive technologies, re-training teachers, and reforming institutional
frameworks to foster inclusive environments (Ainscow & Sandill, 2010; UNESCO, 2020). The goal is not only
to accommodate diverse needs but to empower all learners and educators to thrive within a unified system.

Concept of Special Needs

The term special needs refer to a diverse group of individuals who require additional or different educational
services due to physical, cognitive, emotional, behavioural, or developmental challenges. These needs may stem
from conditions such as visual or hearing impairments, learning disabilities, autism spectrum disorders,
intellectual disabilities, or physical disabilities. According to the Individuals with Disabilities Education Act
(IDEA), special needs students are those who require special education and related services to benefit from general
education (U.S. Department of Education, 2004). This classification emphasizes the right to support and
accommodations that ensure equitable access to education.
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Special needs are not limited to medical or diagnostic categories but also encompass socio-emotional and
environmental factors that impact learning. In this context, UNESCO (2020) emphasizes the importance of
understanding special needs as a continuum rather than a fixed label, advocating for inclusive education systems
that adapt to the diverse learning requirements of all students. The goal is to reduce barriers and promote active
participation, particularly for learners who might otherwise be marginalized or excluded. This understanding
broadens the concept of special needs beyond disability to include any learner who experiences difficulty within
the standard curriculum and environment. In the Nigerian context, special needs education has gradually gained
attention, but challenges remain in its effective implementation. The National Policy on Education defines special
needs education as a formal special education training given to people (children and adults) with special needs
such as the gifted, those with learning difficulties, and those with multiple handicaps (Federal Republic of Nigeria,
2013). However, limited infrastructure, lack of trained personnel, and societal stigma continue to impede progress.
Addressing these issues requires a shift toward inclusive policies that recognize the individuality of learners and
equip teachers with the tools necessary to support diverse learning styles and abilities.

Principles of Inclusive Education

Inclusive education is grounded in the principle of equity, which emphasizes the right of every learner regardless
of ability, background, or disability to access quality education in the same learning environment. This approach
challenges traditional segregated systems and promotes the participation of all students in mainstream schools.
According to Ainscow and Miles (2008), inclusive education seeks to eliminate barriers to learning and
participation by creating flexible curricula and teaching strategies that accommodate diverse learning needs. The
principle of equity ensures that learners with special needs are not only present in the classroom but are also
actively engaged and achieving alongside their peers.

Another fundamental principle of inclusive education is participation and social integration. This emphasizes the
need for learners with special needs to feel a sense of belonging within the school community. UNESCO (2017)
argues that inclusive education is not merely about physical inclusion but also about promoting positive
interactions, respect for diversity, and mutual support among students. When schools implement inclusive
policies, they cultivate an environment where all students can contribute and thrive socially and academically.
Teachers play a critical role by adopting inclusive pedagogies that promote collaboration and peer learning.

A third essential principle is flexibility in teaching and assessment methods, which supports the diverse learning
profiles of students. Inclusive education requires educators to move beyond one-size-fits-all approaches and
embrace differentiated instruction, formative assessments, and the use of assistive technologies. Florian and
Black-Hawkins (2011) stress the importance of "teaching everybody" by planning lessons that are inherently
inclusive rather than creating separate activities for learners with special needs. This principle not only enhances
learning outcomes but also empowers teachers to become innovative and responsive to the unique needs of their
learners.

Learners with Special Needs: Types and Characteristics

Learners with special needs refer to individuals who require additional support in educational settings due to
physical, cognitive, emotional, behavioural, or sensory impairments. These learners often face significant barriers
to accessing, participating in, and benefiting from conventional educational processes (UNESCO, 2020). Inclusive
education recognizes the diversity of learners and aims to accommodate their unique needs within mainstream
schools. The categories of special needs are broad and vary across contexts, but generally include physical
disabilities, learning disabilities, intellectual disabilities, emotional and behavioural disorders, and sensory
impairments such as visual or hearing loss (Ainscow & Miles, 2008).

Physical disabilities encompass a range of conditions that limit a student’s mobility or physical functioning, such
as cerebral palsy, muscular dystrophy, or limb loss. These learners may require assistive technologies, modified
classroom environments, or physical support to fully engage in learning activities (WHO, 2011). Similarly,
learners with sensory impairments such as hearing or visual impairments require specialized materials like Braille,
audio aids, or sign language interpretation to access the curriculum effectively. Such learners benefit greatly from
personalized learning strategies and adaptive teaching methods tailored to their sensory challenges (Obiakor &
Bakken, 2016).

Learners with intellectual and developmental disabilities, such as Down syndrome or autism spectrum disorder,
often experience difficulties with communication, problem-solving, and adaptive behaviour. These students may
need structured routines, simplified content delivery, and social-emotional support to thrive academically and
socially (Friend & Bursuck, 2012). Additionally, students with learning disabilities such as dyslexia or attention
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deficit hyperactivity disorder (ADHD) typically have average or above-average intelligence but struggle with
specific skills like reading, writing, or attention control. For these learners, targeted interventions, individualized
education plans (IEPs), and collaborative teaching approaches are vital (Hallahan et al., 2019).

Emotional and behavioural disorders constitute another important category of special needs, including conditions
like anxiety disorders, depression, and conduct disorders. These learners often exhibit disruptive behaviours, low
self-esteem, and difficulty forming peer relationships. Teachers need to implement behaviour management
strategies and provide a supportive, empathetic classroom environment to meet these learners' needs effectively
(Kauffman & Landrum, 2018). Understanding the diverse types and characteristics of learners with special needs
is essential for fostering an inclusive learning atmosphere that promotes equity, participation, and academic
success for all students.

Way Forward for Inclusive Education as Transformative Solution for Learners with Special Needs

1. Adequate Funding and Resources: Schools should provide the financial resources needed to provide
appropriate learning materials, assistive technologies, and physical infrastructure adaptations for learners with
special needs. This will help the effective implementation of inclusive policies and reduces access to quality
education for these learners (Eze & Okafor, 2019). With adequate budgetary allocations, schools can train teachers
properly or create conducive environments for inclusion learning.

2. Adequate Teacher Training and Professional Development: Nigerian teachers should be specially trained
to effectively handle diverse learners with disabilities within inclusive classrooms. The pre-service and in-service
training programmes should be tailored to inclusive education to adapt their teaching strategies to meet varied
learning needs (Olaleye, 2020).

3. Positive Attitudes and Good Awareness: Cultural beliefs and awareness about disabilities and inclusive
education are good in Nigeria. Many communities and even educators should hold inclusive education about
learners with special needs, viewing them as capable or valuable (Adedoyin & Adebiyi, 2018). Such attitudes
foster willingness of schools to enroll or adequately support these learners. Awareness campaigns and sensitization
programmes should be upheld to properly prepare society for inclusion education.

4. Adequate Policy Implementation and Monitoring: While Nigeria has formulated policies on inclusive
education, the gap between policy and practice remains wide. Proper implementation, monitoring mechanisms,
and strong enforcement of inclusive education laws result in many schools to adhering to the required standards
(Okeke, 2021). This connect promote efforts to mainstream learners with disabilities, this will bring accountability
measures ensuring schools and educational authorities comply with inclusive mandates.

5.Sufficient Infrastructure and Accessibility: Many Nigerian schools are physically accessible to learners with
disabilities. Good infrastructure, such as ramps, accessible toilets, and adapted classrooms enhance the mobility
and participation of learners with physical impairments (Ojo, 2017). In rural areas especially, the infrastructural
are more pronounced to enhance inclusion and reinforcing educational equalities.

Conclusion

Inclusive education holds significant transformative potential for both learners with special needs and teachers in
Nigeria. By promoting equal access to quality education, it fosters an environment of acceptance, diversity, and
collaboration that benefits all stakeholders. Despite the numerous challenges such as inadequate funding, limited
teacher training, and infrastructural deficits, inclusive education can reshape the Nigerian educational landscape
by empowering learners with disabilities to reach their full potential and equipping teachers with the skills to
address diverse learning needs. Therefore, investing in inclusive education is not only a moral imperative but also
a strategic approach to building an equitable and progressive society where every learner is valued and supported.

Suggestions
Based on the fore going discussion, the following suggestions are made:
1. Government should increase funding for inclusive education to provide adequate resources, assistive
technologies, and accessible infrastructure in schools.

2. Educational institutions should implement comprehensive teacher training programs focused on
inclusive education to equip teachers with the skills needed to support learners with special needs.

3. Policy makers should enforce existing inclusive education policies through regular monitoring and
accountability mechanisms to ensure schools comply with inclusion standards.

4. Community leaders and stakeholders should conduct awareness campaigns to change negative attitudes
and promote acceptance of learners with special needs in society and schools.

86 | Cite this article as:
Aranmolate, T. A., & Yekini, A. B. (2025) Inclusive education as transformative solution for learners with special needs
in Nigeria school systema. The Special Educator, 24(2), 83-87.



Inclusive Education as Transformative Solution for Learners with Special Needs in Nigeria School System

5. Schools should improve infrastructure by creating barrier-free environments, including ramps, accessible
toilets, and adapted classrooms to accommodate learners with physical disabilities.

6. School administrators should reduce class sizes and student-teacher ratios to enable personalized
attention and effective inclusion of learners with special needs.
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